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l ^lie purpose of this' paper, is. to report how Gs/gne'-s 
■odel in| «The Conditions of Learning" was adapted 'in order to develop 
. activit%fe, pret)bjej?tlves^ and. t-est items for social studies concept' 
instructfion, oite of the Major problems in th4 field of social .studies 
education is th'e looseness or aonSpecificity of many of the -v. 
definitjLipns anld terms which play, such an important role in the 
plannitt^^ orgaiizatiph, and asses^aeiit. of instruc^^ion./This looseness < 
of defifiitioiis may contribute tp a discre.p'ailcy between what teachers 
would like to teach and what they> im fact, teach. One way tp improve' 
instruction and increase student, learning, in the^sopial studies is tp 
develpp precise definiticns fpr the concepts uS.ed while ' ■ 
simultaileousljf assistinjg teachers in the us"e of Ipgical modes of 
instructiohal/behavipr,. (Aui:hor) 
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A Model to Develop Student Concept Learning and Problem-Solving 
Skills: Modifying Gagne for Planning, Instruction, and Assess- 
ment in the Social Studies^ 
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One of the major problems in the field of social studies education is 
the looseness or non-specificity of many of the definitions and terms which 
pl|y»such an important role in the planning, organiration, and assessment 
of instruction. This looseness. of definitibns may contribute to a discrep- 
ancy between what teachers ^wqu Id like to teach and what they do, in fact, 
teach. For example, the classroom teacher interested in having students 
learn the meaning of and possible uses -for the concept "revolution" must 
operate from a clearly articulated definition of revolution. Clear state- 
ments. of definition or relevant attributes of concept labels make planning 
and teaching in the social studies more efficient and effective. Lacking 
specific definition, many social studies concepts currently being taught 
or studied run the risk of being misunderstood or misused. Ev«n worse, 
such results make tlie teaching of concepts to students almost mean-ingless. 
One way to improve' instruction and increase student learning in the social 
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studies IS'. to develop precise definitions for the concepts used while simul-, 
taneously assisting teachers in the use of logical modes of instructional . • 
■ behavior. / , ' / 

The purpose of this p^per is to report how Gagne's model in The Cond^itlons 
of Learning (1970) was adapted in order td dev^l-op. activities, pre-objectives , 
and test items for social studies concept instruction. Thfe modified model and- 
related materials to be discussed herein were part of a Florida Department of 
Education State-Wide As^^ssment Project at the University of Florida, College 
of Education. The final products of the project include eight prototypes 
which presented a model 6i planning, seguencing, ,and assessing instruction. 

After studying. Gagne's rpodel and the literature relevant to concept 
learning in the social studies, it was tiecided that rather than bend the social 
studies to fit Gagne, Gagne's model should be modified to fit the social studies. 
As a result, modifications in Gagne's, model ,were made at the rule learning and 



problem solving levels to make it consistent\with social studies and social 

\ f " - ' ' 

science concepts and data. In order to be succeissful within the framework of 

the modified Gagne model, precise definitions of each of the concep^ts and the^ ' ■ 

development of a "concept cluster" were needed. \ 

Concepts were viewed as abstractions by which\men sort out and- arrange. 

different aspects of human experience. The names of concepts are labels atjached 

•to specific and unique activities, behaviors or phenomena in the .environment for 

the purposB of assisting an individual to understand and find meaning in his ' 

experience. Prototype materials were developed using concepts defined in terms 

of the situational or Continual conditions necessary for their definition and 

application. The definiticiis' clearly stipulate the'condition(s). that must exist 

in order for the concept lajbel to be applied as being accurate. Either the 
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condition exists or it does not. If the specific condition is met,*then . ', , 
it can be described by the concept label consistent with the condition,' ' 
For examplev the.concept of conflict was defined abstractly as: If and 
only if there are two or more mutually incompatable entities (within a 
system), then there is conflict. In this way, each concept was defined 
abstractly in terms of "if, . . . then ..." conditional statements, 
i.e., "If and only if these conditions arPmet, then Concept A exists.'I 
(See Figure 1). ' , . . 

To write the definitions in t?rms of conditional statements, each of 
the concepts selected were studied empirically. -Each concept. was examined 
in terms of how it is us6d by scholars in the various social science dis- 
ciplines. For example, the conpept conflict ret]uired an investigation into 
-"—the fields of history,, economics, political, science, psychology, sociology, 
^ social psychoTogy^ and philosophy. With the definitions acquired from the 

scholars of these disciplines serving as the basis of synthesis., each con- ■;. 
*• cept" was then defined abstractly in terms of a condition or set of conditions 
which were unique to itself and consistent with the social, science discipline. 
The resulting conditionally stated definitions were especially useful for 
' social 'studies instruction- because while building from the\social sciences, 
. they were not tied to any specific social science discijfliriL Consequently, 
< the concepts, by definition, were "content-free." (The definition df conflict 
preserrted earHer'is illusjtrative of what is meant by a content -free social 
studies concept.). ^ • 

. After arriving^t an abstract' definition, each concept was further 
analyzed and defined along two additional dimensions. In' the second 'or 
conditional definition dimension, each concept was examined fr^om the per- 
sT)ective of the social scientist in tefms' of the kinds of speciftc conditions 

oooos 



DEFINING 3TRATEGY 
.1. Abs'tract Defim'tfon ' " 

II. Conditional Definition 



If'and ^nly if 



Social Scientists use 
this concept in the 
following situations: 



11. Utilitar^iah Definition 



Social Scientists us;e 
this concept in order 
to Interpret and 
explain the following 
types of phenpmena: 



Figure 1: A -model of the three dimensions of the' 
defining strategy for each concept. 



-he would expect to be present for the concept label to be us^d.^ For 

, ■ ' . : ■ ' . : 

example, conflict is likely to be present if groups' have mo^ed toward 

' ■ ■ I . - ' ' 

extreme ideological positions. / The third or utilitarian d4>finition 

<fimens'i on .provided .examples of situations that social sciertists are 

most^likely to explain. i^ terms of concepts within' their discipline. - One 

situation where the social scientist wouM likely use the concept conflict 

in order to categorize arid explain data is when groups 'strugtjle over values, 

such as the confrontation of police and protestors during the 1968 Democratic 

Convention in Chicago. Besides providing increased understanding of the^ 

abstract definition, these additional dimensions further serve. to. provide 

clarity to those looking fo^ more content -centered definitions.. 

In analyzing the field of social stildies, it was realized thatjn most , 

instances, certain conditions or phenomenon, tended ^,o/occur in close proximity 

to each other. They appeared, to be related indirectly and semi-dependeYitJy - 

of one another. In most instances, one^did nolE find a concept (or' a condition • 

consistent with a concept^) appearing in isolation. In. fact, .data from the 

field suggested that when one finds one concept (set of conditions), he 

usually finds others. For example, when. one finds art example of conflict, 

he usually finds instances of violence or competition or norms,, etc. This 

suggested that rather than approach social' studies concept-based instruction ' 

in terms of a number of randofnly selected concepts, a concept cluster be • 

identified and used. (See Figure 2). The. concept' cluster selected centered ■ 

afound the concept conflict and included seve'n additional concepts. These 

seven concepts were: competition, violence, polarization, social solidarity, 

relative deprivation, norm, and role. .(See Figure's).' By adopting the 'cluster 

approach, the project staff .in effect recognized two important aspects of social 
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CONCEPT CLUSTER 




Figure 2: A diagram of the concept >clusteip phenomenon suggested 
by the social studies. 
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Figure 3;-: A diagram depicting the eight j:onc6^ts within the' 
conflict- concept cluster^ ' ' " '• -' >. 
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studies data. First where, one of the concepts. was pres&nt-swithin the data, 
one tended to find at least one of the/other seven concepts also present^ 
Second ^ the concept cluster approach .tnore accurately /escribes the orgcmiza- 
tlon and st»^ucture of the social studies than any single disicipline of the 
social sciences may define it. Furthermore, the sdciaT science disciplines 
' seemed to lend support for the cluster approach ak opposed to the/Isolated 
concept or a h^erarchial concept-subconcept approach. (See. Figu/e 4). 

The. adoption of the. concept cluster approach fit the modifications made 
in the Gagne model §t the rule" learning level/ In Gagne's language, by 
chaining two concepts", one forms a rule. These rules, when/they are developed, 
are -based on' logical and^ empirical grounds/ Defined by tl/e project and with 
regard to the social studies, a rule is a/proposition that is sufficiently 

- ' * * / - / 

probable ^o warrant verification in particular c?se§. /For example, the rule, 
. "If conflict, then -violence is likely,'!' not only chaihs the concept conflict - 
. to the concept violence, but it also* states a "proposition that has' a high 
• probability of bei>ig valid-. Given a/set'of data /o ber i nterpreted , social 
^ 5-t'udies TuT€S5-€&peG3aTly-wher^«s4fld concept concept cluster. 



suggest a relationship J:hat has„a high probability of gccurrance and as such, 
are Vforthy of consideratibfl. They/ can be chetked empirically against: the • 
data presented in the situation am they can be tested logically by inferring - 

'what* is probably true but not provlided specifically in a 'situation ^rs given.. 
In addition;' social" studies rules -take VefQ form of>"if, . . ., then . . 
conditio^l statements. This form allows one to see- more clearly the relation- 
ship between" two concepts such'that i^'orte concept (of the cluster) ex-ists, 

.then one of \the other concepts is al^ very likely to be found." ■ 

/\t the problem solving jevel,^^'he Gagne model was modified to allow for • 
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a number of plausible solutions to f-it the problematic situation. Since 
ocial phenomenon and decision maliiing frequently allow' for several possible 
kwers rather than just one^lthin a given situation ^l earning of the pro- 
blem solving level was not restricted to one correct answer or solution. / 
The, teacher could ask students to hypothesize reasonable causes of some ' 
event or behavior given in the^-data and to state the causes in the form of 
combining rul'es or stating a relationship between two rules. For example, 
a studerrt might explain a problem situation with the statement, "If people 
.are polarized, they may experience role conflict and cause violence to others 
The teacher may also ask kwlfnts^ develop social policies by which the • 
situation presented to him can be res^ved^These are central examples of 
problem solving within the field of social studies instruction and are con- 
sistent with the modified Gagne model. According to the modified model, the 
types of problems, students are to resolve as a result of instruction are pre- 
determined by the teacher. However, the particular CQmbination(s) of rules, 
explanation of^ relationship among rules, and the suggested policies for 
resolving the problem are more open to student thinking. 



With certain adaptations, Gagne's, modil can be applied to the social 
■>» • • . ■ ' 

studies. Although he, incorporates eight levels in his model, prolyl em-solving, 
rule iVarningy-co.ncefJt learning, discrimination, learning, and verbal associa- 
tion are the five "types of learning that posses's the greatest potential for 
those who vjwuld teach conceptually based content and logical procedures of 
soci?l/<nquiry. Cohsequently, it is these, five levels that were the focus 
ofnearning activities developed in the prototype materials. 

These five forms of learning can be arranged in a hierarchy and visual- 
ized as stair steps (Figure 5). According to this model, when one begins to 
£lan instruction, he first identifies the kinds of problems students are to 
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. resolve as a. result of the instruction. Having identified the' kinds of 
problems to be solved, one isolates the rules student's are'to , combine "in 
order to solve the problems. Knowing the rules, one analyzes -the -rules in 
order to determine the concepts that are to be diagnosed, for, and'^if linking, 
which are to be taaght. forking knowledge and understanding^ak the conceptual 
level would require, the ability to discriminate among phenomenon using 
defining attributes in order to select positive instances. Such discriminatory 
abilities are dependent on. student learning of prerequisite verbal association . 

The order of pTanning is to be contrasted with the sequence qf instruction 
In diagnosing and planning, the teacher moves from the complex (e.g., problem 
solving) to the more simple learning tasks (e.g., discrimination learning). 
In teaching, one moves from the simple Ce.5., discrimination learning) to the 
more complex learning tasks (e.g., problem solving). A visual description of 
how Gagne's model is used in order to sequence instruction is presented in 

m 

Figure .6. Activities for student learning consistent with the modified Gagne 
model were developed and incldded in the prototype materials. As such, these ' 
activities do provide models according to which teachers can plan and develop 
their own instructional materials. 

^ ■ In terms of assessment, v^en Gagne '.s model is used as a basis for planning 
and sequencing instruction, one first diagnoses in order to determine the skill 
level at which, instruction should begin. This diagnosis occurs prior to the 
planning and development of learning activities or the initiation of instruc- 
tiqn. Having developed and administered the diagnostic instrument, the test 
results provide the teacher with information for planning and- initiating in- 
struction'. The prototype included pre-objectives and test items consistent 
with the mod.ifled Gagne model. 
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Thr'ee-pr.e-objectiyes were written to define in Jne^lsur^lb^e terns the 

observable behaviors to^xbe exhibited by the student at ';the discrimination, 
concept, and rule learningS^vels. Thus, there were thr>e pre-object1ves 
for the discrimination learning level, three pre-objectives for the concept 
learning level, and three pre-objectives for the rule learning level. Pre- 
objectives were not written for the problem solving level as problem solving, 
was viewed as being open ended if^that a variety of solutions could accurately 
be proposed for a given problem, 

Each pre-obj€ctive for the ^discrimination and concept leverTsN;prresponded 
to a dimension of the concept outlined in. the concept's definition (i.e., defined 
in term?; of jthe perspectives of the social scientists). The definition of con- 

cept cojifltct included four types of conflict: group conflict; role conflict; 

motivational conflict; and cognitive dissonance. Each pre.-objective specified 
the type bf conflict the student was to identify in 'the test item that.followed. 
For exampl^, in the first discrimination level pre-objective, the studeni| was 
given the definition of conflict and four samples of human behavior' from which 
he was to identify the example of group conflict. In similar fashion, the 
second discrimination level pj-e-objective focused on motivational conflict, 
and the third pre-objective focused on. cognitive dissonance. The same pattern 
was followed at" the concept learning level . , ■ . 

The rule, learning pre-objectives required students to interpret a situation 
by selecting the st;atement which chained the concept conflict and one other 
concept appropriate to explaining the situation'. In one rule learning pre- 
Objective, conflict was chained to iocial solidarity to form the ^ule, "If 
there is, conflict,' then sociaj solidarity is likely." The two remaining pre-^ 
objectives at the rule learning level chained conflict ^Jih violence and 



polarization respectively to fom If-theh statements., ^ ' ' ' ■ 

. - ■ " ■ , • . ■ ■ '■ -./•-' : 

Three test items followedyeaqh pre-objective, at each levels pr^e .test * 

Item was' written for grades 5 and-6» one for gpad^^ 7 and 8, and dn'e fop " 

•grades 9 through 12. All the"test items for eacJ^ pre-qWective were similar 

in fortnat.. They varied in the language^ vocabuj'ary, and sentence Structure T 

according 'to grade level,. The discrimination /tevel test' ItSn jgave'the student 

the definition of the concept in the directions and listed 6ni^ example of the- 

concept , and three, non-exampl^. Two formats were used for the cqncept test 

items. One format listed an example and three nonrexamples of the concept 

without giving the ^student the definition. '.The second format 'provided a 

single situation and one statement accurately jdefi>iing the .Situation as an 

exartpl€ of the concept and three distractbrs. .The rtile learning test it^s , 

provided the student with' a situation which vtes fallowed iy^four rules or 

pro|j.ositidns^e of which accurately explain^ the eyent^' in .^he situation. 

The contextual situatiops in the test items 'werie. all 'hypothetical in 

nature. No particulai^ social' science discipline was used' to provide the 

4^ctual base for .the j items.. It was believed, the .hypo'thetiifal nature of the 

items would, enable sdcial studies to use the "items. regard TeSs of • the Wcif ic, 

content being taught , or. for use as models for teacher-written items with;|n a 

g'iven discipline or content area.. Thus, the test, itans cou^ld be used to assess 

a student's skill level in regard to the specifiq concept uhder Study by using 

content-free contexts rather than situations specif id* to* the social studies 

content area tn which the concept "was originally studied and learned. Further- 

■ ■ ' ' . • 

more, the test .items coujd be used by the classroom" teacher as a form of objec- 
tive feedback for purposes, of assessing the effecVs o^'his (her) 'own instruction 
Social studies teachers and supervisors from "ithre^.. Florida counties (Marion 



Monroe, and Orange) w6re assembled to assess the utility and conmunicability . 
of the prototype mater\ials. Following each hf three workshops which included j 
an introduction to the purposQS'lnd materials of the project and the reading 
of two of the prototypes., a 23-iteni questionnaire. was administered, to the ' 
participants. Six (6) supervisors, el even_.(l I) elementary teachers," eight ^ 
(8) junior high teachers, and six (6). secondary teachers responded to, the . 
questionnaire by checking one of six categories op Li kert- type- scale ranging 
from strongly agree to strongly disagree. • ■ ' 

The data collected on the questionnaire revealed that the. workshop partici-r 
|pants perceived: (See Tables in Appendix for tabular data) ' ' 

1. the material!^ as being yery valuable in demons tr-a ting one' way of 
applying Gagne's levels of learning to socialstudies instruction 
(Table I); .; ■ . . . • 

2. the activities a? being .read and understood by students (Tabll 11)^ • 

the pre-objectives as being cTearly stated and worth of achievemeiH , 
(Tables III & IV); .. ^ ^ . 

4. the testj'tems as being appropriate and' adequate- to measure s-tudent - 
learning as defined by the pre'-objec*tive~(Tables VI); • 

5. themselves as using the teaching activ.ities and recommending their 
use\^ to other teachers (Tables VII through X); 

i6. students as being able to rfead and respond ta tine test items (Table Xl) 



1 - ^ 

themsfelves as using the test items and recommending their use- to other \ 



teacher's (Tables. VII through, X); .and' 

each of^^the eight concepts in the cluster as being appropriate for ■ 
.• stutd^nt^to ^tudy and learn (Tables XII through XVI). . '• . . 

When ask^d td identify the three concepts they would most 'want to teach 

if thfey had^to teaqn three, the participants selected the concepts of conflict 

(26 votes)-, role (m votes), and norm, and competition (11 votes each). -(See 

Tables XII through Xv|)." The three, least pi^ef^rred v/ere social solidarity (4 ^ 

votes*) *a-nd. 'violence and polarizatipn (5 votes. e$tch).;" The questionnaire responses 
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provide adequate data to infer that social studies teachers knd supervisors 
do value concept-based and organized instruction and learning, and that they 
value materials and workshops which- provide them with ways of learning and ■ 
applying concept-ijasad models such as 'Ga^gne's to their own school situations; 

In conclusion, Gagne's model in The Conditions of' Learning (1970) can be 
modified to form a logical model th^^ might be applied to planning and teaching 
the social studies. This model ca^e used* to develop logical teaching pro- " 
cedures and instructional activities consistent with complex levels of student 
learning. In addition, |5re-objectives and test items to assess student learnings 
can be-written. Furthermore, social -studies teachers and supervisors perceive 
Gagne's model, as modified, to be a useful construct. They responded positively 
to the idea that conceptual -based instruction might be used to generate inquiry: 
skills 'transferable to problem-solving task's and to instructional^ activities and 
test items congruent with the model . ' 

/' 



■ APPENDIX^ . . ' ■ 

• 4 

m 



Data found in this Appendix were collected following three in-service 
workshops by J. Doyle Casteel and Wellesley T. Corbett, Jr. on behalf 
of the entire staff. The staff consisted of the fdnowing: J. D6yle' 
Casteel, Project Director; Chrisline.B. Button; Welleslfey T. Corbett, 
, Jr., Co-Director;, John W. Gregory; Harry T. ,LaCava;; arid Robert J.'^ Stahl . . 

2 V- ^ ' • ■ .■■ ■ \- ' 

Special thanks is extended to Dr. Patricia. Spears Social Studies. Consultant, 

. Florida Department of Educatiori, Tallahassee,, Florida f^r her permission to 
use parts ojf.'^ese data for purposes of this. paper. (Those wanting further ^ . 
data felevant jto the project should contact Dr. S'plars directly.) 



. TABLE I \ . ". - 
FOCUS" OF RESPONSE ITEMS :\ WORKSHOP 



Response- Item: "The workshop enabled me to see one way of 
applying' Gagne's levels of learning to 
social studies instruction." . • 



^19 



>ERiC ^ • 





Marion 


Orange 


• 

Monroe 


Total 


'strongly Agree. _ 




9 




• 4 


• J 7 


Agree 


t . 


3 




3 


■13 


Slightly Agree 


0 .• 


. G 




0 


0 


Slightly Disagree 


, - 6 . 


0 




0 


0 


Disagree 


0 ■ 


- 0 




-0 


■0 


V 

strongly Disagree*' 


-0 


0' 




0 


' ■ a 


V 

*• 


Reaction Accordincj td Role 


/ 


> 




• ; ' Teacher, Grades: . 
Supervisors 4-6, • 7-8 ' 9-12-; 


■JEptal 


Strongly Agree. . 


■>2 - 


3 


/ 


5' 


ft, 

17 


Agree 

Slightly Agree* 


. n 4 : ' ■ 
-0' 1^ 


7 

0 ' 


1 'v' 
'0 ^ 


0 


13 
0 


Slightly Disagree 


'0 

1* 


0 


,o", 


\ . ' 


0 . 


Disagree - 


" .'0 




, 0 


\ 0 


0. 


Strongly Disagree 

♦ 


- 0 

^ ; 

". ¥ ^■ 


0 ^ / 


-0 


0 

V 


0 


» 




^ J, 









OOOSSl 



• TABLE 11 • 



FOCUS OF RESPONSE ITEMS: CLASSROOM ACTIVITIES /'* ' 

Response, Item: "In my opinion, the teaching activities writterr 
. . Tor students, of the school level I teach can be 

read- and understood by students at that qrade 
level." * ' • ^ . 



strongly Agree 
. Agree 

Slightly Agree 
Slightly Disagree 
Disagree 

Strongly Disagree 




Reaction by County " 
Marion Orange / Monroe 
0 0 
3 *. . 6 . 

,1 0 

0 '0 



Total 
3 

16 
6 
1 

1 . 
. 0 



\ Str 



• Reaction According to Role 
1. ' , Teacherls,' Grades: 



ingly Agree 



Agree . - 

Si ightly. Agree ^ 
Slightly Disagree 
Disagree 

Strongly Disagree 



0 




2' 

\ 


1- 


3 


3' . 






' 3 


16 


1. 


' .6 ' ■ 


V 


1 




0 


. ■ 0 


■ 0 


r • . 




0 


'1 ■ 


0 


0 


" 1 \' 


0 


• 0 


0 


0 


• \ 




>* 






\ 



* Twp supervisdrs and one teacher did not respond, to this item. 
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FOCUS ON RESPONSE ITEMS: PRE-OBJEGTIVES 



Response Item: 



"The pr*e-objectives in the prototype that 
I read' were clearly stated." * 



Reaction by County 



Strongly Agree 
\gree 

Agree 
Slightly Disagree 
Disagree 

strongly Disagree 




Marion , 


Orange 


Monroe 


Total 


2 


6 


3 ■ . 


n 


9 


.4 


5 


• 18 


0- 


' 0. 


0 


0 


0 


0 


0 


0 


0 


0 


■ • - -0 


0 


0 


0 


d 


0 



Reaction According to Role 

Teachers, Grades:^ 
Supervisors 4-6 7-8 9-12 



Total 



Strongly Agree 


2. 


4 


1 


4 




^gree 


4 


6 


6 * 


2 


• ,.18 


SI tghtly Agree - 


0 ' 


g 


0 ■ 


, 0 


0 


Slightly Disagree 


\ 0 


0 


0 


0 


0 


Disagree 


.0' 


0 


0 


0^ 


0 


Strpngly Disagree 


\ ; 


' 0 


0. 


0 


0 


* One teacher did 


not respond to 


* 

this item. 









- TABLE IV \ . ; 

■ . FOCUS OF RESPONSE ITEM: PRE-OBJECTIVES 

Response Item: "If the concept in the prqtotype.that I rejid 
^ were td be taught,* the. pre -objectives for each 
of Gagne's levels are worthy of achievement.," * 





.Reaction by County 




1 




Marion 


Orange 


Monroe ' 


Total 


Strongly Agree . 


2 


5. 


4' 




Agree 


9 ., 


5 r 


3 


17 


•Slightly Agree 


0 


1 r ■ ■ 


^0 


1 


Slightly Disagree 


• 0 


0 . 


0, 




Disagree 


0 


0 , . 


^ 0 


0 


Stronqlv Disaaree 

N ' - ^ 


- 0 


' 0 . 


0 


0 




'.Reaction Accordinq to Role 






t 


Supervisors 


Teachers, Grades: 
4-6 7-8 9-12 


Total 


Strongly Agree 




4 - 2 


3- 




Agree 


4 


6 4 


3 


- 17 


Slightly Agree 


0 


. 0 ' 1 




1 


Slightly Disagree 


- 0 


0 0 


0 


0 


Disagree 


0 


0 p 


0 


P 


Strongly disagree 


0 


0 0 


. 0 


0- 



* One teacher did not respond to this item. 
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\r : ' ' • * ^ FOCUS, of response 7TEMS:%.^TEST ItEMs ' 

^ Response Item: '7ffe "test, items would ^^equatelyW^Sure the - 
• pre-ofejectives for -which they were written. 4' •* 



Reaction by County ' ■ 

. Marion Orange Monroe. . Total 



Strongly Agree 


2 , ""^ M ' 


, 3 ■ 


■ ■? 


Agree 


' / r- 


3"' 


16; 


Slightly Agree 


1 • 2 , 


0 • 


3 


Slightly Disagree 


*r>r 0 • 1 


• 0 ^ 


1 


Disagree 


' 0 ,0 


0 


0 


Strongly Disagree 


vfc. #^ 


0 

p 


0> 


4 


> 

Reaction- According to Role - 

' : ■' ■ 

Teachers, Grades: 

Supervisors 4-6 7-8 9-12 


: Total 



3 9 

1 - 16 

1- ^ ' • 3 

1 1 

0 0 

0, 6 



strongly Agree " 


0 


3 


; 3 


Agree 




6 


4' 


Slightly Agree 


.0 


1 


1 , 


Slightly Disagree 


0 


0 


0 


Disagree 




0 




Strongly Disagre^ 


0 % 


0 





> TABLE VI • - ■ 

FOCUS OF RESPONSE ITEMS: PRE -OBJECTIVES . 

Response Item: "If the concept in the prototype that I read 
were to be taught, students at my school Jevel 
would be capable of achieving the desired outcome 



' Strongly Agree 

% 

Ag>%e 

Slightly Agree 

• Slightly Disagree 
« 

Disagree 

'*Strongly'Djsagree 



Reaction 'l^y County 



M.ar.1on 


Orange 


Monroe 


Total 


0 


0 


1 


1 




10 


4*" 


23 




1 


.1 


4 


0 


■ 1 


0 




0 


0 


0 - 


0 




■ 0 • 


0. 


^ 0 



Reaction According to Role 

Teachers, Grades: 





Supervisors 


4-6 


7-8 


9-12 


Total 


Stron^gly Agree 


0 


1 


0 ■ 


0 


1 


Agree. 


3 


9- 


^ 6 


3 


23 


Slightly Agree 


2 


• 0 


1 


1 


4 


Slightly Disagree 


Q 


■is 

0 


1 


, 0 


1 


Disagree 


0 / 


Q 


0 


0 


0 


Strongly Disagree 


0 - 


0 


0 


0 


0 



One supervisor did not respond to this item. 
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TABLE yn^- /'- 

focus OF -RESPONSE ITEMS: CLASSROOM' ACTIVITIES 



.. Response Item: "If I were to teach the-eoncepts of relative 
... deprivation and role, I would probably use 

the teaching activiliies written fgr the grade ' 
: • - * level I teach."' ' • \ : ' 



yii . 







Reaction by Couifty 






> 


Strongly Agree 
Agree " 


. ■ /-Marion'. 

3 

. ' J'- .6^ 
: s 


■~ ~ Or^ge / 
* 4 . 


.Monroe 
4 

•2 


Total 
13' 
. 12 




: , ^Slightly Agree . 




1 


1 


3 




\ - 'Slightly Dtsagree 


• 0 ' - 


- 0 




0 




. i Disagree 




0 


0.' 


^ 1 


A 


Strongly Disagree 


• . 0 


•1 


0 


. 1 






*■ 

X 

Reaction According to Role 

Teachers^ Grades: 
Supervisors 4-6 ' 7-8 9-12 


Total 




Strongly Agree 


' > \ -2 


5 1 


5 


13 




Agree 


4 

* 


3 ■ 4 


• 1 


' 12 




Slightly Agree 


.0 


1 .2 


0 , 


3 




Slightly Disagree 


0 ■ 


1 • 0 


0 ^ 


• 1 


47 

' <* 


. Disagree - 


0 


0 1 


0 


1 


* > 


: Strongly Disagree 

•1 ■ " , y 


0 


0 0 




0* 



25 



26 



• , TABLE Vni 

. - • * . 

.'FOCUS OF. RESPONSE ITEMS: CLASSROOM ACTIVITIES 

«- 

Response Item: ?If the concepts of relative deprivation and 
role^were to be^,taught by those who teach at 
my school, I would recomnend that they use 
teaching activities written for that level." 



Strongly^ Agree 
Agree ^ 
^lightly Agree. 
Slightly Disagree 
Disagree _ 
Strongly Disagree 



Reaction by County 
Marion 



8 

■l 
0 

0 



Orahcie 


Monroe 


Total 


2 


3 


6 


8 


■ 4 


20 


2 


0- 


3 


0 


0 - 


P 


.1 . 


\o 




0 ■ " 


\ 0 


0 



Reaction According. to Role 





Supervisors 


4r6 


7-8 • 


9-12 


- Total 


-StrongTy Agree 


1 ; 




0 




> 6 ■ 


Agree , 


. 5 




5 




20 


Slightly Agree 


0 


'"1! 


2 


• d 


3 


Slightly .Disagree 


0 \ 




0 


0 


. 0 


Disagree 


0 

0. 




1 


0 


1 


Strongly Disagree ^ 


A 


0 


0 


0 



' FOCUS OF RESPONSE 'itiksv ;PR0TP17PE^UTILITY * 

Response Itmt ' "I wQgtd .predict that Df tHd; social studies 
-. teachers Who recejve a prototype, the per- 
. centage of teacMrs;..wh"Q wo'uld ^ise it Js:" 
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7f-100X 
50-751 

♦ 

25-503; 
0-25% 



75-100? 
50r75% 
^25-50% 
0-25% 




eaction.by. Cougtv 
Marlon Orange 



Monroe 



Reaction" According to Role 
Supervisors 



Tea,chers, Grades: 
4-6 7-8 9-12 



0 
■ 5 
0 
1 



1 
2 
7 
0 



1 

2 
3 
2 



0 
2 
2 
2 



Total 



I,. 


0 


1 


2 


4 


6 


1 


IK 


5 


•3 


,4 


12 


1 






■ ■ 5 



Total 
2 

n 

)2 

" 5 




; f .'v. 



iX . 



.c 
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\ . TABLE X ■ V 

\. " ■ FOCUS OF RESPONSE ITEWS: WORKSHOJ* . ■ . Vi 

Response Item: "If a workshop were made ava.ilaWe. for. those 
. who teach at my school, twoiild make the. 
• following recommendation concerning .tb^ir - ■ 
• : pctrticipation." c • : i ■, 















"» ■ Marjon 


, . Orange 


Monroe \ 


.Total 


- By all means," go. 


- 7 


8 


6 


•21 


' * Yoii' Wi-U^prbbably 
' find It/useful/ 




. 3 ' 


1 




but don't 
expect -much • 


0 


\ 

0" 


0 


0 


Make up your own 
- . mind. . 


0 




0- 


1 


$tay home/ . * 


^ '0 


0 


■ 0 


0 




• Reaction Accordina to Role 


1 






Supervisors 


Teachers, Grades; ; 
4-6 7-8 ' 9-12 


Total 



|y,' all, means,- go 6 

\:. . ■ ' 

•V6u -will .probaijly^'* , 0- 

"•{:ihd it useful. ^ 

Gq> bui/dbn't 0 

■■ expect- much. ■• ■ ; 

■ ffeke uj3 your Qwn' - ... 0 

■. mindi ' ;■ . ,. - 

;Stay Home ., ' ' ' ' '0 



5 

t» 5' 

• , 0-' 

f ' • 

0 



6 
1 



a.' 



4 

.2 

0. 
0 
0 



21 

,= 8 
0 

■ G. 



4^. 



''2c: ' 



V 



table'xi 



• . . .. .;- FOGOS OF-: RESPONSE 'll^Sr \ ■ - . . - " T 
' ? - , V, CONCEPTS SELECTED FOR PM(^fmHPi DEVELOPf^ENT ^ , ' 

R&pins^.Itenir '''Whieft: of -the cphcepts d^ff^ appendix - 

.>. of the; prbto.type do you BeTieye are appnopriate 

: foi^ students, at. the ^grrade level y6u' teach? ■ 















. ' > ^ Number of Positive Responses'for fech Concept 








./ - by CourftA^' , 






- i 




' • Marion 


iOrange 


JMoriroe 


To^al' ' 




Conflict . , ■" . ' . 


•r -11- . " : 




* 7 


. 30 




• ■ Role' , ■. ' .„ 




. . Tl 


7 , 


29 




Violence 


/ 10.yf- 




7 


27 . 




/ Social Solidarity \\ 


• ^\ 


9 > - 


4 " . 


21 




Norm' • ' - 


'.-.■"10 


8 


7 


.25 




- PoTanzatiorf . ' 




9 








\ , . Competition 

, \ Relative Deprivation 


10 


12 


• 7 


r29 ' 




8 


10. 




' 21 . 












) ■ :x - y 






XI 
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FOCUS^ OP RESf>QNS.E ' = : .- . 

^' SELECTED. FOR /PROTOTYPE DEVELOPMENT. 



Response Item^- "Whi^htof the coridepts defined in" the appendix of 
• ., , the |)rototype do you believe. are appi^bpaiate for • 
. ■ students at the gratde level- you. teach?" • ' 



Number of Positive Responses for. Each'Concept 
; > ' ,jr According to Role • 





■ Super^visors 


Teachers, Grades: 
=".4-6: 9-^lZ 


' Total - 


' Cfprtflict~ ". ; 




f 10 




.6, ;. 


3d : 


Role - ' . y-.-}, 




^ % 


' 7 ■ • 




,,.29 


Violence! '■ 






-■6--.. V' 


' ...'27- U 


- SbciaT Solidarity 


-: " ■ -a " ' ■' 


» 6 




6 


■ ;21 


Norni- ■ • ' . ^ 


^ 6 . ; 


'/ 7 




6 


25 


Pptarization ^ 


■ - -3 ■ 


-'\5 ^ 


r 6 


6 


. '20 


Gorap^titiofr / 






0 


6, 


' 29 


. Rietative ^Pepp'vatiori 




6 : 




6 


. 21 



\ 




/ 



• /. 

/' 
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V 



' SI , 



.4^ 



r V'. -fgcUS OF RES|ONS| IfEfilSr^. ' 
CONCEPTS SELECTED FOR ;%f^rYPE IIEV€L0P«ENT - 



Response Item;,. .^:if .yot Had to' teachi fee. of the'^bove*1:onc4pts, - . 



" ■ •• ^f^arlot}- .• l3ranqe ^ Moriro^- ' , " :Tota1 

^ Violence .'. *. ,2f,;. V • 4 ''. 'Ia y!'^:'; ,5 

Social -isalidarity ^ ^ : 0 ]. - .X 4 ' .3 Ck*J / :4- 

Norm* ^ : , - 4V ^ ' / M - ^-6 ^ • li 

PQlarizatldn , ' ^ ; z-X' 't.. 3 ' "' 0 • iXv^^ 5 

Kelatfve Deprivatiofi ' / .3:^- r .5;; ^ , i ^'^ 9 



xiii; 



- '•1'' " «' •. 



. . ■ TABLE XV 

/ .' ./ ■ FOCUS, OF RESPONSE ITEMS: ' " • / •• 

, . . CONCEPTS SELECTED FOR PROTOTYPE DEVELOPMENT ' 

\' Response Item: "If you could not teach three of the above concepts/ 
which three -would you choose not to teach?" * 



Number of Times Each Concept was Rejected 
^ By County . 



- . Con^ 




Rale 

Violence - 
Social Solidarity 
Norm . 
Polarlzatioo 
Competition 
Relative Deprivation 



Marion 
0 
1 
3 
7 
■ 5 
5 
3 

4. 



Orange 

3 
2 
4 
7 
7 
2 

■ 4 



Monro^ 
0 
0 
1 
5 
1 
7 
2 
3 



Total 

3. 

• 4 . 
- 6 

16 

13 

.J9 
7 . 

11 



One elementary tfeacher rejected only one concept. One high school • 
teacher did nolgpfippond' to this item. One supervisor rejected onlA^- 

one concept, onFdi^ not respond, and still another commented, ■• 
None. I could modify all to my grade level." 

" ^ ' t 
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CONCEPTS SELECTED FOR' PROTOTYPE DEVELOPMENT 



Response Itemr: "If you could not teach three of the above concepts; 

which three would you choose not to teach?" * 

... -\ ■ ■ . 



Number of Times Each Concent was R^iPrtpH 






According to Role 










Supervisor. 


Teachers, Grades: 






4-6 


7-8 


9-12 


Total 


Conflict / 


• 

0 


0 


0 


■ 1 


1 


RoTe / . ^ 


0 


0 


2 


2 


4 


Violence 


1. 


2 . 


2 


1 


6 


Social^ Solidarity 


2 


6 . 


6 


2 


16 


Norm . 


* 

0 


■ 4 . 


5 


4. ' 


13 


Polarization 


3 '■ 




4 


P 3 


19 


Competition 


• 

1 


2 


2 


2 


.7 


Relative Deprivation 


3 


5 


3 


0 





* One elementary teacher rejected only one concept. One high school 
teacher did not respond to this item. One supervisor rejected only 
one concept, one did not respond, and still another commented, "None. 
.1 could modify all to rny grade level." 
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• / . VIABLE XV n. • ^. 
FOCUS dF,'#SPONSE ITEMS: TEST ITEMS" 



..Response Item: . -"Students ait my school would not be 'able to 
. .. • read the test items written "for them." * 



Reaction by County 







: ' Marion 


Orange 


Monroe 


Total 






Strongly Agree 


0 


0 


P 


■ 0. 


^ . *^ 




Agree ' \ \ 


0 


- ' 2 


0 








STightly Agree ,^ 


• 2 


2. 


0 








. Slightly Disagree' \ 




1 


.0 


'3 






• .Disagree- 


7 '■' 


-6 


; 6 


19 


- I ' ' ' . 




Strongly Disagree 


0 . 


0 


0 


0 





• 

Two supervisors did not respond to^ this item. 





' Reaction According to Role 








Supervisors 


Teachers, trades': 
4-6 • 7-8: •" 9-12 


Total 


Strongly Agree 








P 


0 

> 


Agree 


1 


0 


1 


O*" 


2 


Slightly Agree 


.' 1 


1 


1 


T 




Slightly Disagree 


. 1 


1 


0 


1 


3 


\ . • ' 
Disagree ^\ 


, 1 


• 8 


6 


4 




Strongly Oi^agr^.; 


• 0 


0 


0' 


0 


0„ 
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. TABLE XVIII 

. FOCUS OF RESPONSE ITEMS: TEST ITEMS 

Response Item: "If the concept in the prototype that I reaS 
were to be taught, I would probably use the 
■4. test items to diagnose student learning in 

' . ' my class." 



• 

• 


, Reaction by County 


1 

. .1 






Marion 


. Orange 


Moiiroe 


lO ua 1 


^Irnnnl V An ^pp* 




3 


.3 • 


•7 


Agr66 


8 


6 


4 ' 




> 


1 


2 


0 . 


0 


uiiyiiuijif uiba.yicc 


0 


0 


0.^ 


U 


Disagree ^ . 


' 1 


1 


0 


2 


Strongly Disagree 

A 


0 


. 0 


0 


0 




Reaction According to Role 










Teachers,- Grades: 






Supervisors 


4-6 7-8 


9-12 


Total 


Strongly Agree 


" 1 


3 1. 


2 


' .7 


Agree 




6 6 


. 3 


18 


Slightly Agree 


,1 


0 ,1 


1 


3 


slightly Disagree 


0 


0 0 


0 ■■ 


,0 


Disagree 


1 . 


1 0 


' 0 


2 


Strongly Disagree 


0 


0 0 


0 


0 



■ 1 ■ ■ . " v 
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TA6LE XIX 



ROCUS OF RESPONSE. HEMS; ' test ITB^S, 



Response Item: "If the concept In the prototype thait t r.ead' 
were %o be taught' t>y those who teach at mj^ 
school, I would recommend that they use the > 
test items to diagnose student learning in 
their classes." , ' " :. 



Reaction by^ County 





Marion 


Orange 


Monroe . 


Total 


strongly Agree 


'3 


4 


2 • 




Agree 




4 


- 5 


15 


Slightly ^gree 




3 


0" 


4 


Slightly Disagree 


0 


• 0_ .. 




0 


Disagree ^ -r 




.1 


0 


• 2 


Strongly Disagree 


, • '0 


0 


■\ 0 • 


0. 




Reaction According to Role 








Supervisors 


4-6 7-^8 


9-12 


total 



Strongly Agree -2 4 ■ i . o 

Agree ^ . 2 5 6 2 

Slightly Agree. 1 0 . 'l 2 

Slightly Disagree 0 0 0 ' 0 

Disagree \ l -1 .0 ; » ' 0 

Strongly Disagree \''0 0,0 0 



XIX 



TABLE XX 



FOCUS OF RESPONSE ITEMS^^^^^ 
CONCEPTS- SELECTED FOR PROTOTYPE DEVELOPMENT 

Response Iteni: "Which of the/concepts defined in tfie apfiendix 
of the prototype do you believe are appropriate- 
for students at the grade level you teach?" 



Number of Positive Responses for Each Concept 
by County 



Marion Orange 

Conf 1 ict^ 11.12 

Role • • .11 .11 

Violence ^ ■ ^ . lo " •' - 10 

Social Solidarity % 9 

Nom JO ' * 8 

Polarization ^' 7 ' 9 

Competition 10 M 

Relative-Deprivation & '10^ 



^ Monroe 
7 

7 

i 

4 

" 7 ' • 
3 ■ 



Total 

"'29 
'27=. 

:. '21 

25 

h 

29 
21 



^ -' 



XX 

00040 




TABkEOKd 



V ' . FOCUS OF' RESPONSE ITEMS: PROTOTYPE UTILITY ' 

Response Itan';--"If. video-tapes were available: of lessons in . 

- which ^ach^level of learning wa*s succfes^ftil ly 
■ - - .- tciugfit, how helpful, would- such k model be for 
• > teachers in order 'for them to implement -the 
* materials presented in the workshop?" 



Reaction by County 



• 


- Marion . 


Orange 


Monroe 


Total 


ExtremeTy Necessary 


1 


4 




3 




Very "Helpful " 


10 


6 








.Helpful , 


0 


,2 




0 


.2 


Slightly Helpful 


0 






0 


0 


Wo Help. 


- 0 


0 






0 


\ r 


Reaction According fo Role ' ' 




' ^ . Supervisors ' 


Teachers^ Grades: 
4^6 7-8 9-12 


Total 


/Extremely Necessary 






1 . 


2 . 


8- 


Very HelpfMl ^ 


. 5 . , 


5 


7 


3 


20 


Helpful 


0 


1 • 


0 • 


• . 1 


"2 


Slightly Helpful 
No Help 


0 
0 


0 

0, 


0 
0 


0 


Q 
0 



7 



39^ 



lERJC . 



'V 



XX i 

0Q04L 



